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A Framework for Managing Globally Relevant Education in Cross
River State: Connecting Local Learning to Global Opportunities
in Providing Education for Sustainable Development

Abstract

Globalization and the growing demands of sustainable
development have transformed the role of education
from preparing learners for local participation to
equipping them with competencies required for both
global competitiveness and sustainable living. In
Nigeria, and particularly in Cross River State, this shift
requires education systems to integrate Education
for Sustainable Development (ESD) and global
competencies such as digital literacy, critical thinking,
collaboration, intercultural understanding, and green
skills into existing curricula. This paper develops a
practical framework for managing globally relevant
education in Cross River State: connecting local
learning to global opportunities through ESD-driven
educational management. Drawing on educational
management theory, global competence models, and
sustainability education perspectives, it explains how
school systems can align learning outcomes with
the needs of a green and knowledge-based global
economy. Evidence from developing contexts shows
that many education systems face similar challenges,
including weak policy coordination, inadequate
teacher preparation for ESD, poor ICT infrastructure,
and a mismatch between educational outcomes
and sustainable labour market demands. The paper
argues that effective educational management is
central to addressing these gaps. School leaders and
policymakers must adopt flexible and sustainability-
oriented policies, invest in teacher capacity for
ESD and STEM integration, update curricula, and
strengthen partnerships with industry and global
institutions. At the same time, the framework
emphasizes the importance of preserving local
culture and indigenous knowledge while integrating
global sustainability perspectives. By combining
theory with contextual realities, this study provides
a clear model for policymakers, administrators,
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and educators seeking to make education in Cross
River State globally
responsible, and economically transformative. It
also contributes to ongoing discussions on how
education systems in developing regions can achieve
global competitiveness while advancing sustainable
development and maintaining local identity.
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Introduction

In an increasingly interconnected and rapidly changing
world, societies are confronted with complex and
interrelated challenges such as climate change, widening
inequality, insecurity, poverty, hunger, biodiversity loss, and
unsustainable patterns of consumption and production.
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These global realities demand urgent and coordinated
responses from individuals, communities, governments,
and institutions. In this regard, education becomes not
only a tool for personal development but also a strategic
instrument for social transformation and sustainable
development. Learners must therefore be equipped with
the knowledge, skills, values, and attitudes necessary
to participate meaningfully in addressing both local and
global challenges, while also being empowered to shape a
more inclusive, peaceful, and sustainable future [1].
Observed that education is a transformative process where
individuals acquire knowledge, skills and abilities, empow-
ering them to become useful to themselves and actively
participate in their society’s growth and development [2].

The concept of Education for Sustainable Development
(ESD), which gained global prominence following the Unit-
ed Nations Decade of Education for Sustainable Develop-
ment (2005-2014), has significantly reshaped educational
discourse and policy directions worldwide. It emphasizes
the need for education systems to go beyond traditional
content delivery and instead foster critical thinking, cre-
ativity, problem-solving abilities, and social responsibility
among learners. Quality education within the ESD frame-
work is understood as one that develops foundational lit-
eracy and numeracy skills while also nurturing higher-or-
der cognitive, interpersonal, and analytical competencies
that enable learners to respond effectively to real-world
challenges [1]. This perspective is particularly relevant
for developing contexts such as Nigeria, where education
reform continues to seek alignment with global standards
while addressing local realities.

In Cross River State, Nigeria, the relevance of ESD be-
comes even more pronounced given the state’s unique
socio-economic and environmental context. The state is
richly endowed with natural resources, biodiversity, and
cultural heritage, yet it also faces developmental challeng-
es such as youth unemployment, rural poverty, environ-
mental degradation, and limited access to globally com-
petitive skills. The education system in Cross River State
therefore bears a critical responsibility to bridge the gap
between local learning environments and global opportu-
nities. A framework for managing globally relevant educa-
tion in the state must therefore prioritize the integration of
sustainability principles into curriculum design, teaching
practices, and educational management systems. This is

essential for producing graduates who are not only locally
grounded but also globally competent and adaptable in the
21st-century knowledge economy.

ESD emphasizes lifelong learning and inclusivity, ensur-
ing that education remains relevant to diverse cultural,
social, and economic contexts. In Cross River State, this
is particularly important given the diversity of communi-
ties, including rural and riverine populations with varying
access to educational resources. A globally relevant ed-
ucation framework must therefore ensure equitable ac-
cess to quality learning opportunities while respecting lo-
cal knowledge systems, cultural values, and indigenous
practices. This aligns with the broader understanding that
sustainable development education is not a one-size-fits-
all model but rather a flexible, context-sensitive approach
that integrates formal, non-formal, and informal learning
environments [3].

Therefore, the integration of global sustainability perspec-
tives into local education systems is no longer optional but
essential. For Cross River State, adopting a framework for
managing globally relevant education represents a strate-
gic pathway for connecting local learning to global oppor-
tunities, thereby ensuring that education serves as a cata-
lyst for both local transformation and global engagement.

Curriculum Revisions and Integration Practices in Re-
lation to Managing Globally Relevant Education

Education for Sustainable Development (ESD) curriculum
revisions and integration practices provide a critical foun-
dation for rethinking how education systems can prepare
learners for both local relevance and global competitive-
ness. ESD offers a strategic pathway for repositioning
education so that learners are equipped not only with ac-
ademic knowledge but also with competencies required
to address global challenges such as climate change, in-
equality, poverty, and sustainable resource use. Globally,
curriculum reforms under ESD are increasingly viewed as
essential tools for transforming education systems into
instruments of sustainable development [3]. Added that a
curriculum that emphasizes critical thinking skills can help
students analyze information, question authority and make
informed decision [4].

For Cross River State, where education is centrally guided
by national curriculum standards but implemented at state
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and local levels, the hybrid approach appears most real-
istic. It allows schools to retain national compliance while
gradually integrating locally relevant sustainability content
such as mangrove conservation, climate-smart agricul-
ture, eco-tourism, and biodiversity protection issues highly
relevant to CRS.

In the framework for globally relevant education in Cross
River State, curriculum revision must therefore be seen
as both structural and pedagogical. Structurally, it requires
integrating interdisciplinary content that connects science,
social studies, economics, and environmental education.
Pedagogically, it demands a shift from rote learning to par-
ticipatory, inquiry-based, and problem-solving approaches.
ESD emphasizes hands-on learning experiences, demo-
cratic classroom engagement, and community-based proj-
ects that enable learners to connect theory with real-life
environmental and socio-economic challenges [5]. For in-
stance, students in CRS can engage in projects on waste
management in Calabar metropolis, rainforest preserva-
tion in Akamkpa, or sustainable fishing practices along
coastal communities. These learning experiences not only
deepen understanding but also connect learners to global
sustainability discourses.

School Organization and Its Transformation and Glob-
ally Relevant Education

School organization is a critical determinant of how effec-
tively educational systems respond to contemporary de-
mands for relevance, inclusiveness, and global competi-
tiveness. School organization plays a central role in shap-
ing how learning is designed, delivered, and connected to
both local realities and global expectations. Traditionally,
school organization in many educational systems, includ-
ing Cross River State, has been highly hierarchical, with
decision-making authority concentrated at the top levels
of administration. This hierarchical model of school orga-
nization reflects a bureaucratic system where rules, pro-
cedures, and formal authority dominate school operations.
In such settings, schools often function in isolation from
their surrounding communities, with minimal engagement
in local socio-economic or cultural contexts. Teachers are
expected to implement centrally designed curricula with-
out significant input into planning or adaptation, while stu-
dents are regarded primarily as recipients of instruction
rather than active contributors to school life. Parents and
community members are typically involved only during for-

mal meetings or disciplinary matters, rather than as active
partners in educational development. In Cross River State,
this traditional structure has contributed to a disconnect
between schooling and the real-life realities of learners,
particularly in rural and semi-urban communities where lo-
cal knowledge systems and environmental challenges are
often not reflected in school practices.

However, global trends in educational reform are increas-
ingly challenging this top-down model of school organiza-
tion. There is a growing shift toward more participatory,
democratic, and community-engaged school governance
structures. This transformation is driven by the recognition
that school function more effectively when they operate
as learning communities that involve all stakeholders in
decision-making processes. Participatory school organi-
zation emphasizes shared leadership, collaboration, and
accountability among administrators, teachers, students,
parents, and community members. Within this model,
schools are no longer isolated institutions but are instead
embedded within their social, economic, and cultural envi-
ronments. Accordingly, [6], in light of the above observed
that effective school-community participation begins with a
sound, humane educational programme designed to meet
the needs of both students and the community.

In the context of Cross River State, this shift toward par-
ticipatory school organization is particularly relevant for
achieving the goals of globally relevant education. A frame-
work that seeks to connect local learning to global oppor-
tunities must necessarily integrate schools into their sur-
rounding communities. This means that school governance
structures should be reoriented to include community par-
ticipation in curriculum development, school planning, and
problem-solving activities. For example, School-Based
Management Committees (SBMCs), Parent-Teacher Asso-
ciations (PTAs), and local community leaders can be active-
ly engaged in shaping school priorities, particularly in areas
such as environmental sustainability, vocational education,
and cultural preservation. Such engagement ensures that
education is not only academically relevant but also socially
responsive and locally grounded [3].

ESD Integration as a Component of Traditional Sub-
jects and Globally Relevant Education

The integration of Education for Sustainable Development
(ESD) into traditional school subjects represents one of
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the most widely adopted and practical strategies for curric-
ulum reform across the world. This approach provides an
important entry point for embedding sustainability-orient-
ed knowledge, skills, and values into existing educational
structures without requiring radical or disruptive curriculum
overhauls. Instead of creating entirely new subjects, ESD
is incorporated into established disciplines such as geog-
raphy, biology, history, civic education, and the arts. These
subjects serve as foundational platforms through which
learners are introduced to environmental, social, and eco-
nomic sustainability issues in ways that are contextually
relevant and academically meaningful [3].

This integration strategy is particularly significant in educa-
tion systems where curriculum change is often slow, polit-
ically sensitive, and administratively complex. Curriculum
documents typically reflect national priorities and ideolog-
ical expectations, making large-scale restructuring difficult
to implement. As a result, many education systems adopt a
more gradual and pragmatic approach by embedding ESD
concepts within existing subject areas rather than pur-
suing complete curriculum redesigns. This allows for the
inclusion of sustainability themes while maintaining align-
ment with national educational standards and examination
frameworks. In the context of Cross River State, Nigeria,
where the education system is closely tied to national cur-
riculum directives, this approach offers a realistic pathway
for enhancing global relevance without overwhelming in-
stitutional capacity or provoking systemic resistance.

For Cross River State, these global practices provide a
strong comparative foundation for developing a locally
relevant yet globally informed educational framework. By
integrating ESD into traditional subjects, schools in the
state can connect classroom learning to pressing local re-
alities such as deforestation in the Cross-River rainforest,
coastal erosion in riverine communities, waste manage-
ment challenges in urban centers like Calabar, and sus-
tainable agricultural practices in rural areas. These issues
can be explored through geography lessons on land use,
biology topics on ecosystems, civic education discussions
on environmental responsibility, and history lessons on
human-environment interaction. This approach ensures
that learners are not only acquiring theoretical knowledge
but also developing practical understanding of the envi-
ronmental and socio-economic challenges affecting their
communities.

In a nutshell, ESD integration into traditional subjects rep-
resents a critical step in transforming education systems to
address both local and global challenges. While it offers a
practical and accessible entry point for curriculum reform
in Cross River State, its effectiveness depends on teach-
er capacity, curriculum flexibility, and institutional support.
A balanced approach that combines subject-based inte-
gration with transversal curriculum reform provides the
most sustainable pathway for achieving a globally relevant
education system. Through this framework, Cross River
State can ensure that its learners are equipped not only
with academic knowledge but also with the competencies
required to participate meaningfully in a rapidly changing
global world [3].

Active/Participatory Learning and Globally Relevant
Education

Active and participatory learning approaches constitute a
fundamental pillar of Education for Sustainable Develop-
ment (ESD) and are increasingly recognized as essential
for transforming education systems toward global rele-
vance. These pedagogical approaches provide a practical
pathway for shifting education from passive knowledge re-
ception to dynamic, learner-centred engagement. Rather
than positioning learners as passive recipients of informa-
tion, active learning places them at the centre of the edu-
cational process, enabling them to construct knowledge
through interaction, reflection, and real-world application

[3].

A key benefit of active learning is that it encourages learn-
ers to develop critical reflective thinking skills. Through
structured inquiry and guided discussions, students are
prompted to ask important questions, challenge assump-
tions, and examine multiple perspectives on social, envi-
ronmental, and economic issues. For example, learners
may critically analyze how media messages, advertise-
ments, and news narratives shape public perceptions of
development priorities, consumption patterns, and socie-
tal values. This process helps students understand how
knowledge is constructed and influenced by cultural, po-
litical, religious, and gender-related factors. In doing so,
learners become more aware of how beliefs and behavior
are shaped within society, enabling them to develop more
informed and responsible worldviews [3].

In the context of Cross River State, Nigeria, the appli-
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cation of active and participatory learning is particularly
relevant for connecting classroom instruction to local re-
alities and global sustainability challenges. For instance,
students can engage in group-based investigations of en-
vironmental issues such as deforestation in the Cross-Riv-
er rainforest, waste disposal challenges in urban centres
like Calabar, or sustainable agricultural practices in rural
communities. Through these activities, learners not only
acquire knowledge but also develop the ability to analyze
real-world problems and propose practical solutions. This
aligns directly with the goal of the proposed framework,
which seeks to connect local learning experiences with
global opportunities in education, employment, and sus-
tainable development.

Teacher Education, Training and Resourcing and Glob-
ally Relevant Education

Teacher education, training, and resourcing constitute a
foundational pillar in any attempt to reform education sys-
tems towards global relevance and sustainability. Within
the framework, teachers are positioned as central agents
of transformation who determine the quality, relevance,
and effectiveness of educational outcomes. Research
across global education systems consistently demon-
strates that teachers are the most significant school-based
factor influencing student achievement and learning quali-
ty. High-performing education systems invest substantially
in recruiting, training, mentoring, and continuously devel-
oping teachers, recognizing that educational quality is di-
rectly tied to teacher competence and commitment.

In the context of Cross River State, Nigeria, strengthening
teacher education is particularly important for reposition-
ing education to meet both local development needs and
global expectations. Teachers are not merely transmitters
of knowledge; they are facilitators of learning, role mod-
els of civic responsibility, and key drivers of social change.
Through their daily interactions with learners, teachers
shape attitudes, values, and competencies that influence
how students engage with environmental sustainability,
social equity, and economic development. As such, they
play a critical role in preparing learners to become respon-
sible citizens capable of contributing to an environmentally
sustainable, globally connected, and socially inclusive so-
ciety [3].

However, for teachers to effectively perform these roles,
teacher education systems must be intentionally reorient-

ed toward Education for Sustainable Development (ESD).
Evaluations of the United Nations Decade of Education for
Sustainable Development (DESD) revealed that teacher
support is a crucial condition for the successful implemen-
tation of ESD in educational systems. Without adequately
trained and supported teachers, curriculum reforms aimed
at sustainability often fail to translate into classroom prac-
tice. Similarly, UNESCO reports on teacher education
highlight that the absence of sufficient training in ESD
among teacher educators has contributed to weak institu-
tional capacity for embedding sustainability into teaching
and learning processes [1]. In many contexts, including
parts of Nigeria, the shortage of well-prepared and moti-
vated teachers continues to negatively affect learning out-
comes and educational quality.

Although global progress has been made in expanding ac-
cess to education, including the provision of free primary
and secondary schooling in many countries, access alone
does not guarantee quality education. Increasing school
enrolment without corresponding improvements in teach-
ing quality often results in poor learning outcomes. Con-
sequently, the focus of education reform has shifted from
quantity to quality, emphasizing the importance of what is
taught, how it is taught, and the competencies that learn-
ers acquire. In this regard, teacher quality becomes the
most critical determinant of educational effectiveness. In
Cross River State, where educational challenges include
uneven teacher distribution, limited professional develop-
ment opportunities, and inadequate teaching resources
in some areas, addressing teacher quality is essential for
achieving globally relevant education outcomes.

In-service teacher training is equally important in ensuring
that current educators are not left behind in the transition
toward globally relevant education. Many teachers current-
ly working in Cross River State were trained under tradi-
tional, content-heavy pedagogical models that emphasize
rote learning and examination preparation. Without target-
ed retraining and continuous professional development,
these teachers may struggle to implement participatory,
problem-based, and experiential learning approaches as-
sociated with ESD. In-service training programmes should
therefore focus on updating pedagogical skills, strength-
ening subject knowledge, and fostering a deeper under-
standing of sustainability issues relevant to both local and
global contexts.

In addition, adequate resourcing of teachers is essential
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for effective implementation of ESD-oriented education.
Teaching materials, digital tools, learning aids, and access
to professional networks are necessary to support innova-
tive teaching practices. In resource-constrained environ-
ments, such as some schools in Cross River State, the
lack of adequate teaching materials can significantly limit
the ability of teachers to implement learner-centred and
experiential learning strategies. Addressing these chal-
lenges requires coordinated investment from government,
development partners, and local communities to ensure
that teachers are properly equipped to deliver quality ed-
ucation.

Local, Culturally Relevant, Place-Based Learning in a
Globally Relevant Education

Local, culturally relevant, and place-based learning has
become a central principle in contemporary education re-
form, particularly within Education for Sustainable Devel-
opment (ESD). In the context of this paper, place-based
learning provides a critical bridge between classroom
knowledge and the life realities of learners. It emphasizes
the importance of situating education within the social, cul-
tural, environmental, and economic contexts of learners,
thereby making learning more meaningful, practical, and
connected to real-world issues [3].

Globally, education systems are increasingly moving away
from standardized, one-size-fits-all approaches toward
more flexible and context-sensitive models of curriculum
implementation. This shift is driven by the recognition that
learners are more engaged and perform better when ed-
ucational content reflects their immediate environment
and lived experiences. Schools, universities, and other
learning institutions are therefore being encouraged to
align their teaching and learning processes with the reali-
ties of the communities they serve. This involves focusing
on issues that are directly relevant to learners’ daily lives,
such as environmental challenges, cultural practices, local
economies, and community development needs [3].

Global Challenges and Local Education Responsesina
Globally Relevant Education

Education for Sustainable Development (ESD) is funda-
mentally driven by the need to make learning more rel-
evant to real-life experiences by connecting global chal-

lenges to local educational responses. Within the context
of this paper, ESD serves as a critical bridge between
global sustainability issues and local educational practic-
es. Its central purpose is to ensure that learning is not ab-
stract or disconnected from reality, but instead focused on
addressing the actual social, environmental, and econom-
ic problems faced by communities. This approach enables
learners to understand the interconnectedness of global
systems while also equipping them with the knowledge
and skills needed to respond effectively to local challeng-
es [3].

A key principle of ESD pedagogy is inclusivity, particu-
larly the integration of marginalized voices and minority
perspectives into the learning process. This ensures that
education reflects diverse experiences and realities, rath-
er than privileging dominant narratives alone. By incorpo-
rating local perspectives into discussions of global issues,
learners are better able to understand how global chal-
lenges manifest differently across communities. For exam-
ple, climate change may be discussed in abstract global
terms, but in local contexts such as Cross River State, it
translates into deforestation, flooding, declining agricultur-
al productivity, and biodiversity loss. Making these con-
nections helps both teachers and students appreciate the
complexity of sustainability issues and the importance of
context-specific responses.

Furthermore, integrating global challenges into local ed-
ucation systems helps learners develop critical thinking,
problem-solving, and systems-thinking skills. These com-
petencies are essential for understanding the interconnect-
ed nature of sustainability issues and for designing effec-
tive responses. When students are encouraged to analyze
how global issues such as climate change, inequality, and
resource depletion affect their own communities, they are
more likely to become active participants in sustainable
development initiatives.

In conclusion, linking global challenges with local education
responses is a central principle of Education for Sustain-
able Development and a key component of the framework
for managing globally relevant education in Cross River
State. By connecting classroom learning to real-world is-
sues, education becomes more meaningful, inclusive, and
transformative. Global examples from the Philippines, the
Caribbean, the Dominican Republic, and Nepal demon-
strate the effectiveness of integrating sustainability chal-
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lenges into education systems. For Cross River State,
adopting similar approaches can strengthen the relevance
of education, enhance community resilience, and ensure
that learners are equipped to connect local learning with
global opportunities in a rapidly changing world [3,7].

Connecting education for sustainable development to
21st century skills, jobs, and a sustainable economy

Education for Sustainable Development (ESD) has in-
creasingly been recognized as a transformative approach
to education that goes beyond the transmission of environ-
mental knowledge to the development of practical compe-
tencies required for sustainable living and global citizen-
ship. Contemporary discourse emphasizes that simply in-
creasing awareness of sustainability issues is insufficient
to drive meaningful societal transformation. Rather, what is
required is the deliberate cultivation of competencies-cog-
nitive, socio-emotional, and behavioral-that enable indi-
viduals and communities to act effectively within complex
and changing global systems [8]. This shift is particularly
important in contexts such as Cross River State, Nigeria,
where education must increasingly respond to both local
development needs and global economic transitions.

However, unlocking this potential requires more than
rhetoric; it demands deliberate policy action and institu-
tional support. Governments and education stakeholders
must create enabling environments that provide access to
quality education, skills development opportunities, and
platforms for youth participation in decision-making pro-
cesses. In the context of Cross River State, this implies
strengthening educational management systems to en-
sure that curricula are responsive to global sustainability
trends while remaining grounded in local realities. It also
requires investment in teacher training, curriculum reform,
and community-based learning initiatives that connect
classroom knowledge with real-world applications.

Furthermore, ESD plays a strategic role in linking educa-
tion to the evolving demands of sustainable economies. As
global economies shift toward greener production and con-
sumption patterns, there is a growing demand for workers
who possess sustainability-related competencies. These
include knowledge of environmental systems, resource ef-
ficiency, sustainable agriculture, waste management, and
climate adaptation strategies. By integrating these compe-
tencies into educational frameworks, institutions can en-

hance employability while simultaneously contributing to
national and global sustainability agendas.

The role of policy in this transformation cannot be overstat-
ed. Effective educational policies must ensure that sus-
tainability is mainstreamed across all levels of education,
from basic to tertiary institutions. This includes embedding
sustainability principles into national curricula, promoting
interdisciplinary learning, and supporting partnerships be-
tween educational institutions, industries, and communi-
ties. Such collaborations are essential for bridging the gap
between education and employment while ensuring that
learning remains relevant to contemporary societal needs.

In addition, education systems must recognize the impor-
tance of lifelong learning in sustaining 21st century skills.
Given the rapid pace of technological advancement and
economic transformation, learning can no longer be con-
fined to formal schooling alone. Instead, continuous up-
skilling and reskilling are necessary to ensure that individ-
uals remain adaptable and competitive in the labour mar-
ket. ESD provides a framework for fostering this culture of
lifelong learning by encouraging curiosity, adaptability, and
a commitment to continuous improvement.

In conclusion, connecting ESD to 21st century skills, jobs,
and sustainable economies represents a critical step to-
wards reorienting education systems for global relevance
and local impact. It provides a framework through which
education can contribute meaningfully to sustainable de-
velopment by equipping learners with the knowledge,
skills, and values necessary to navigate and shape an
uncertain future. For Cross River State, this approach of-
fers a strategic pathway for linking local learning to glob-
al opportunities, thereby enhancing youth empowerment,
improving employability, and promoting sustainable eco-
nomic development. Ultimately, education must be viewed
not only as a tool for individual advancement but also as a
powerful mechanism for collective transformation toward a
more just, inclusive, and sustainable world [1,8].

Advancing a Sustainable Economy through Education
for Sustainable Development

The advancement of a sustainable economy is increas-
ingly being recognized as a central objective of modern
education systems, particularly within the framework of
Education for Sustainable Development (ESD).

Recent global evidence underscores the significant eco-
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nomic potential associated with transitioning to a sustain-
able, low-carbon economy. A major report by the Global
Commission on the Economy and [9] indicates that am-
bitious climate action could generate over 65 million new
low-carbon jobs globally and produce at least US$26 tril-
lion in economic benefits by 2030 compared to conven-
tional business-as-usual approaches. The report further
identifies five major areas of green economic opportunity,
including the development of clean energy systems, sus-
tainable urban planning, climate-smart agriculture, effi-
cient water resource management, and industrial decarbu-
rization [9]. Each of these sectors has direct implications
for education systems, as they require specialized knowl-
edge, technical competencies, and sustainability-oriented
skills that can be developed through ESD frameworks.

The implications of this transition are particularly signifi-
cant for the global workforce. It is estimated that approxi-
mately half of the world’s workforce-about 1.5 billion peo-
ple-will be affected by the shift toward a greener economy.
This transformation is already underway, as evidenced by
the rapid expansion of employment in renewable energy
and related sectors. For instance, the renewable energy
industry alone now employs over 7.7 million people glob-
ally, reflecting a dramatic increase in job creation over the
past decade [10]. These trends highlight the growing de-
mand for workers who possess not only technical exper-
tise but also sustainability-oriented competencies such as
systems thinking, environmental awareness, and innova-
tion capacity.

Equally important is the role of policy in facilitating this tran-
sition. Governments must create enabling environments
that support investment in green industries, promote job
creation, and ensure that education systems are aligned
with national development strategies. In Cross River State,
this implies the need for a coordinated educational man-
agement framework that integrates sustainability into plan-
ning, implementation, and evaluation processes. Such a
framework would ensure that education contributes direct-
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